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Abstract 

The research centres on professionalism of English teachers at the Junior 
Secondary Schools in Nasarawa State with focus on Lafia Zonal Education. 
Questionnaire and observation were utilized to investigate teachers’ field of 
specialization, lesson plans provision, instructional aids and the teaching of 
the main language skills. The students’ performance in English was examined 
by means of assessment test. Simple percentage was used for the statistical 
analyses of the findings. The findings include that most of the teachers were 
not professionally trained teachers of English language; had low preference 
for lesson plans and instructional aids provision, and were grossly inadequate 
in teaching the main language skills. Hence, the ineffective teaching and 
students’ poor performance. Recommendations include only professionally 
trained teachers of English should teach the subject to create room for 
adequate teaching of the four main language skills for enhanced effective 
teaching and students’ performance in English. 
 
There has been hues and cries in the relationship between language proficiency 

and educational achievement of students in Nigerian schools over the years. 
Researchers have shown that the students’ mastery of the language of instruction is a 
requirement for effective and successful learning (Williams, 2004; Oyetunde, 2009). 
However, learning can only occur when children can read to learn. That is why one of 
the prominent critical objectives of education is to inculcate in the child permanent 
literacy and the ability to communicate effectively as enshrined in the National Policy 
on Education (2004). The teachers themselves should be specialists in English language 
teaching and well trained in the act of teaching the language with appropriate methods 
and approaches to achieve the objectives. Where a teacher of English is unqualified, he 
will lack knowledge and competence in English to inculcate in the students the 
language for proficiency. 
 

Beyond this, products of Junior Secondary School are expected to have 
acquired a high degree of competence in English. This enables the products to choose 
between continuing full-time studies, combining work with study, or embarking on 
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full-time employment (National Policy on Education, 2004). Clearly, this informed the 
gaps that necessitated this study. 
 
Theoretical Issues 

The National Policy on Education (2004) provides for effective teaching and 
training for professional teachers in English and other subjects of specialization before 
graduation to ensure competence in the field to enable students’ attainment in 
education. It further provides for “appointment of academically and professionally 
qualified persons as teachers and head teachers” (NPE, 2004:27). It is evidenced that 
Nigerian education system has passed through gradual decline across all levels of 
education (Olaofe, 2005). Teacher quality has been on decline from a large number of 
teachers who could not make learning to take place to teachers who are not better than 
the students they teach. Olaofe (2005) posited that majority of teachers with Nigeria 
Certificate in Education made errors of spellings that were not expected of any teacher. 
The quality of input and output of both teachers and their students have been 
disappointedly low. This is because, most teacher-training institutions are not 
adequately equipped and oriented to prepare teachers meaningful for teaching English 
and the various subjects in schools. There is therefore the need for professionals to 
prepare adequately for and respond to changing personal, professional, organizational 
and policy contexts of effective educational system (Bullough, R.V., J. Young & R. J. 
Draper, 2004). This spurs the need to confirm the extent of the applicability of these 
assertive to the findings of this work.  
 
The Problem 

The issue of poor performance in English in Nigeria is of great concern to 
parents, educators and the society in general. Students’ performance in English 
language at the Junior Secondary School level is complained of for being low (Olaofe, 
2005; Oyetunde, 2009). Parents complain that their children are in secondary school but 
cannot speak and write good English. Teachers of English complain that most students 
do not practice the speaking of English and rarely read their books after school. Most 
education stakeholders cry that teachers do not teach English well; hence the poor 
performance in the language. Disturbed by the public complaints on the poor 
performance in English at this level of education, the researcher went into the field to 
investigate English teachers’ professionalism in teaching the subject and the students’ 
performance at the Junior Secondary School. This is with the view to find out the 
problem and postulate solution to it. 
 
The Sample Population 

The field work for the research was carried out in some selected Government 
Junior Secondary Schools in Lafia Education Zone, Nasarawa State, Nigeria. 120 
teachers of English in 40 Junior Secondary Schools were randomly selected for the 
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study. In each of the 40 schools, 20 JSS III students were randomly selected to respond 
to the students’ questions; making a total of 800 respondents. 
 
Instrumentation 

The investigation process involved two instruments which complemented each 
other. These were the use of questionnaire for the teachers of English, and classroom 
observation of English teachers’ teaching the Junior Secondary School students using 
Modified Target Language Observation Scheme (TALOS) (Dansarai, 1993). These 
were on areas of: the highest qualification obtained in the field of specialization, lesson 
plan before teaching, use of instructional aids for every lesson, and the teaching of the 
main language skills. The observation was to assess the aspects and adequacy of 
English taught, and students’ competence in the language. Students’ respondent 
questions were adapted from past Junior Secondary School Certificate Examination to 
ensure standard. The face and content validity of the instruments were subjected to 
expert judgment to ensure the validity and reliability before administration to 
respondents. 
 
Data Presentation 
Method of Data Analysis 

This study utilized simple percentages to analyse the data derived from both the 
questionnaire and observations made. The computation were made based on the coded 
data on the frequencies of the data compiled, tabulated in column and rows. The 
percentages were computed in the frequencies obtained from the raw data. The findings 
were based on the percentages computed.  
  
Qualifications of English Teachers 

The first questionnaire sought to know the highest qualification with 
specialization obtained by the teachers of English. The table below presents the highest 
qualifications in the field of specialization. 
 
Table 1: Highest Qualification with Field of Specialization by Teachers of English 
Qualification  Number of Teachers 
 Frequency  % 
M.Ed (English) - - 
B. Ed (English) 2 1.7 
B.A (other subjects) 8 6.7 
NCE (English) 55 45.8 
NCE (Other subjects) 37 30.8 
Diploma in Education 6 5 
WASC/NECO 12 10 
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As seen from the table above, the total number of teachers with specialization 
in English (57) is below the total number of teachers (63) who are not with 
specialization in English language. 

 
Perceived Ratings and Actual Observations of Lesson Plan Provision  

The researcher sought to know the extent of lesson plan provision by the 
teachers before teaching. 
 
Table 2: Teachers’ Perceived Rating of Lesson Plans Provision in Teaching and 
Actual Observation: 
Rating Option  Teachers’ Perception  Actual Observation  
 Freq. % Freq. % 
 - - - - 
Extremely low 4 3.3 27 22.5 
Fair  21 17.5 91 75.5 
High  44 36.7 2 1.7 
Extremely high 51 42.5 - - 

 
From the table above, the perception rating was exaggerated. Only 1.7% of the 

teachers were observed to be high in planning their lessons before teaching while 
36.7% of the teachers over-rated themselves to be so. Majority (75.8%) of the teachers 
were however observed to be fair (average) in the provision of lesson plans before 
teaching.  
 

A lot of grammatical errors were observed in the lesson plans of most teachers 
by the researcher. The common errors observed were on concord/agreement and tenses. 
Grammatical errors identified by most learners were noticed in statements such as: ‘The 
instructional aids comprise of…’ instead of ‘The instructional aids comprises of…’ and 
‘The teacher draw the picture on the board’ instead of: ‘The teacher draws the picture 
on the board’. There were also spelling errors. This might be so due to inconsistency in 
keeping to British spellings and avoiding American spellings. For instance, ‘program’ 
for ‘programme’ and ‘color’ for ‘colour’. This could therefore, contribute to students’ 
poor performance and incompetence in English language.  
 

The commonly accepted language of lesson plan is the use of habitual tense or 
present simple tense with the use of action words by the teacher like: ‘the teacher 
draws, writes, illustrates, reads, instructs, teaches, uses, defines, explains, demonstrates, 
listens, sings and dances. Unfortunately, a high percentage of the teachers used merely 
future and past tenses in their lesson plans. For instance: ‘the teacher shall, will, should, 
would and wrote. 
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Provision of Instructional Aids for Every Lesson 
The researcher sought to know whether the teachers provide instructional aids 

for every lesson taught. The teachers’ perceived provision of instructional aids and 
researcher’s actual observation ratings of instructional provision were as indicated in 
the table below: 
 
Table 3: Teachers’ Perceived Provision of Instructional Aids in Lesson Teaching 
and Actual Observation 
  Rating Option  Teachers’ Perception  Actual Observation  
 Freq. % Freq. % 
Extremely low - - 3 2.5 
Low  4 3.3 80 66.7 
Fair  53 44.2 37 30.8 
High  20 16.7 - - 
Extremely high 43 35.8 - - 

 
The teachers’ perception rating on provision of instructional aids for every 

lesson taught was exaggerated. None of the teachers was observed to be high in the 
provision of instructional aids, but 16.7% teachers’ over-rated themselves high to be 
providing the instructional aids. Majority (66.7%) of the teachers were however 
observed to be low on the provision of instructional aids on every lesson taught. 
Regrettably, most of the instructional aids for lessons were inadequate to embrace each 
of the lessons for effective teaching and learning. 
 
Adequacy of Teaching the Four Main Language Skills 

The researcher also sought to know the extent to which the teachers taught the 
four main language skills of speech, Grammar, Reading and Writing. The teachers 
perceived ratings on teaching the skills and the actual observation rating were as 
illustrated in the table below: 
  
Table 4: Teachers’ Perceived Ratings of Teaching the Four Main Language Skills 
and Actual Observation Rating. 

Rating Option  Teachers’ Perception  Actual Observation  
 Freq. % Freq. % 
Extremely low - - 91 75.8 
Low  69 57.5 29 24.2 
Fair  28 23.3 - - 
High  21 17.5 - - 
Extremely high 2 1.7 - - 

 
Teachers’ perception on their effectiveness of teaching the four main language 

skills was exaggerated. None of the teachers rated himself extremely low but the 
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observer found 75.8% of them to be extremely low in rating. Observations revealed that 
more time was given to reading and writing haphazardly and less time was given to 
speech and grammar. 
 

Reading faults like head movement, regression and vocalization on silent 
reading were observed among the students. British and American pronunciations were 
not differentiated by most students in reading aloud process and most teachers did not 
point out the difference between the two for explanation. Most teachers themselves 
were using both American and British pronunciation of English. The teachers gave 
pronunciation the least attention and most of them have mother-tongue interference in 
English pronunciation and construction of sentences. Colloquial expressions like 
‘Okey’ and ‘sharp sharp’ were often used by some of the teachers. 
 
Table 5 Students’ Performance in Assessment Test with Score Ranges 
S/N Letter Grade Percentage Score  Number of 

Schools 
Number of 
Candidates 

1 A 70 – 100% 11 30 
2 B 60 – 69% 13 34 
3 C 50 – 59% 40 96 
4 D 45 – 49% 40 236 
5 E 40 – 45% 40 209 
6 F 0 – 39% 40 195 

     
Table above presents students’ performance in the assessment test in 

percentage scores. It shows that most of the students performed below average (50). At 
most 96 students got average scores of 50 – 59%. Only 30 students out of the 11 
secondary schools scored 70 – 100%, while 34 of the students out 13 of the 40 sampled 
schools scored 60 – 69%. On the whole, 195 students performed poorly on the 
assessment test. The poor performance could be as a result of inadequacy of qualified 
staff and ineffectiveness of the teachers in teaching the subject among other reasons. 
 
Discussion of Results 

Qualification of the teachers’ table indicates that only 2 teachers have B.Ed 
English and 55 with NCE (English) as professional specialists on the subject. The 
remaining 63 teachers were not specialists and therefore, lack the content knowledge, 
methodology and techniques of teaching English. Therefore, one does not expect 
students’ good performance in English with inadequate number of qualified trained 
professional teachers. This agrees with the assertion of Ballough et al (2004) that 
without trained and qualified professional teachers of English, teaching will be 
ineffective and students’ performance will be variably poor. 
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On provision of lesson plans before teaching, the teachers exaggerated their 
perception as seen in table 2. Majority (42.5%) of the teachers rated themselves to be 
extremely high but the researcher’s observation found majority (75.8) of the teachers to 
be only fair (average) in lesson provision before teaching. The wrong use of 
grammatical forms in lesson plans and delivery portrays the teachers lack of 
competence and proficiency in English. The inability to use terms of lesson plan 
appropriately demonstrates that most of the teachers were not adequately trained and 
were not qualified to teach English. This agrees with the findings of Olaofe (2005), 
Oyetunde (2009) that inadequately trained teachers of English teach the subject 
ineffectively. 
 

Table 3 presents analysis of findings on the provision of instructional aids in 
classroom teaching. Instructional aids assist and enable effective teaching and learning. 
Majority (66.7%) of the teachers were found to be low in providing instructional aids 
before teaching. This situation cannot enhance effective teaching and learning of 
English; hence, the poor performance in the subject. This agrees with the assertion of 
Williams (2004) that failure to provide instructional aids in teaching inhibits effective 
teaching and learning.  
 

The four main skills of English language are essential for comprehensiveness 
of the entire language. As a result, adequate time ought to have been given to each of 
the skills for positive result. Unfortunately, majority (75.8%) of the teachers were 
found to be extremely low in devoting equal time to the language skills. Less time 
given to the teaching of speech and grammar as found by the researcher, might be one 
of the major causes of incompetence in students’ performance in English language. 
This could also mean that the teachers themselves were not grounded in the language 
skills on graduation. The wrong constructions and expressions used by the teachers 
could make the students unlearn what they had learnt correctly as Olaofe (2005) 
asserted. Majority of the teachers who are non-specialists in English language have also 
contributed greatly to ineffective teaching of the language and students’ poor 
performance. 
 

Consequently, for the teacher’s professionalism and effectiveness in teaching 
English at the Junior Secondary School for students competence, he should possess the 
attributes presented in figure I below. 
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Figure I: Attributes of Teacher’s Professionalism and Effectiveness in Teaching 
English for Students’ Competence 
 
Conclusion and Recommendations 

The findings of the research revealed that qualified professional teachers of 
English are lacking in the schools. Most teachers lack the basic competence and 
proficiency in English. Consequently, provision of lesson plans, instructional aids, 
appropriate methods and approaches of teaching English to adequate coverage of the 
main language skills in the school curriculum were lacking for effective teaching and 
learning. These factors contributed immensely to the teachers’ effective teaching of 
English and students poor performance in the subject as revealed from the students’ 
assessment test performance on table 5. 
 
 

Students’ 
Achievement  

.   Competence in 
    English 
Speech, 
    Reading, 
Writing,     and 
Grammar 

Teachers’ Preparation 
Programme 

.  Knowledge of Education 
Theories      and Practice 
.  Knowledge of: 

- Theories of teaching 
English  

- Practice of teaching 
English  

- Main language skills of 
speech, reading, writing 
and grammar  

- Instructional aids productio
n and use. 

- Lesson plan and delivery      
  

  

Teachers’ Classroom 
Performance 

.   Adequate and appropriate 
    Teaching Methods of the 
main  language skills.   
 
.    Use of appropriate and 
     adequate instructional 
aids. 
 
.  Appropriate lesson plans 
and delivery  

Teacher Professionalism and 
Effectiveness  

Students Achievement in 
English 
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The following recommendations are suggested for more improvement in 
professionalism in English language teaching and learning viz. 

1. Only professionally trained qualified teachers in English should teach the 
language. 

2. Unqualified teachers with degree in English currently employed to teach should 
go for post-graduate Diploma in Education to qualify them as to equip them with 
basic skills of teaching English language. 

3. There should be mandatory provision that every teacher must provide lesson plan 
prior to every teaching session. 

4. Adequate relevant instructional materials should be provided for every lesson 
plan. 

5. All teachers of English who have qualifications in any subject other than English 
should be disengaged from teaching the language.  

6. Lesson plans should be adequately supervised to ensure that the main language 
skills are adequately covered in the school curriculum. 

7. There should be continues training and retaining programmes for the teachers of 
English to up-date their knowledge on the subject and its teaching for 
effectiveness and competence. 

8. NCE (English) teachers should be sponsored to proceed for degree programme in 
English Education 

9. Adequate reading textbooks should be provided in school library and students 
encouraged and motivated to cultivate the habit of reading. 
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